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Abstract

The research aimed at developing the learning management process of student
teachers and lecturers at Rajabhat universities in southern Thailand in order to incorporate the
concepts of contemplative education, research based learning, and coaching in the classroom
and student activities. The target groups were fourth year student teachers in 2016 academic
year, university lecturers and their school teacher mentors from four Rajabhat university in
southern Thailand, i.e. Nakhon Si Thammarat, Surat Thani, Songkha, and Phuket. The
research employed the concepts of contemplative education, research based learning, and
coaching strategies to induce shared values and vision among university lecturers, student
teachers, and school teachers, Also, professional learning community (PLC) was applied in
the process.

The research findings were as follows.

1. The concepts of contemplative education, research based learning, and
coaching could be incorporated in five stages of the learning process. The first stage,
preparation, students created self-awareness to learning. The second stage, exploration,
students were engaged to questions to conmstruct their own learning. The third stage,
connection, students applied the learned in real life context to extend their understandings.
The fourth stage, evaluation, students reviewed and shared the learning evidence through
self-reflection and peer evaluation for learning. The fifth stage, reflection, teachers analyzed
students’ learning and their instructional process to improve professional thought and
practice.

2. The concepts of contemplative education, research based learning, and
coaching could be applied in 34 subjects both in major and professional courses. All course
outlines in the second semester of 2016 academic year showed the integration of those
concepts in the area of learning objectives, teaching and learning process, measurement and
evaluation, and learning resources.

3. The measures of fourth year student teachers’ learning according to
contemplative education, research based learning, and coaching concepts compose of two
categories i.e. teacher characteristics and teaching competencies. The teacher characteristic
factor includes self-characteristic, characteristic toward others, and characteristic towards
profession. The teaching competency factor covers curriculum and student analysis,
instructional design and lesson plan writing, active learning based learning management, and
using formative assessment.

4. Rajabhat universities should integrate the concepts of contemplative
education, research based leaming, and coaching in in-service teacher development through
the teaching practicum process including system preparation, school based development
sharing and learning, demonstration and presentation, and public dissemination.



