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Abstract

The current study is the second phase of the main study entitled “The Development of
English Communicative Language Teaching Models for Basic Education in the Northeast
of Thailand.” The main purpose of this study was twofold: to reconfirm the effects of the
models developed in the first phase of the study in similar contexts and to improve the
developed models to better fit the learning contexts in the Northeast of Thailand. The
present study adopted an action research method. Four schools were selected based on their
characteristics that resembled those of the schools in the first phase in all four learning
stages. Prior to the implementation of the developed model for each learning stage, the
student participants were given a pretest; a posttest was administered after the instruction.
Also, before the implementation of the developed models, the teacher participants were
trained on how to instruct their classes using the developed models, teaching techniques,
and instructional materials. The data were collected adopting the CIPP (Context, Input,
Process, and Product) Model. Additional research instruments included observations, focus
group discussion, and teacher and student interview forms.

Following are the major findings of the study.

1. Based on the CIPP model, the learning contexts (C) of all four learning stages were
similar: all were located in remote areas, approximately 25-30 kilometers from the
municipality of Khon Kaen province. There were approximately 15-20 students in a class
and their language proficiency was at a low to moderate level. Most of the teachers did not
have degrees in English, and most schools lacked modern and effective instructional
materials that could enhance students’ language development. The input (I) included four
major elements: teacher, student, instructional material, and teacher manual. It was found
that the roles of teachers was altered; they became facilitators, not the agents that passed on
knowledge. Students became active learners, who took part in their own learning
processes. Developed instructional materials included student textbooks, animations, sound
media, videos, slides, online games, and word or picture cards. Teacher manuals contained
lesson plans, activities, and answer keys. Regarding process (P), the teaching process
began with warm-up activities, preparation activities, learning activities, and evaluation of
both formative and summative assessment. The last element is product (P). Based on the
results of the 1% and 2" phases of the study, the students’ performances compared against
the CEFR framework were found to be statistically higher. Moreover, students
demonstrated positive behavior. They became more active in their learning and had higher
motivation in learning English. They were more confident in communicating in English in
class and were able to share their ideas when working in groups.

2. Four communicative English teaching models appropriate to four learning stages
(Stages 1 to 4) were developed. The models were constructed adopting a systematic
approach, which involved expected learning outcomes, input, and process. The expected
learning outcomes were communicative language ability adopting CEFR bands that were
compatible with the four learning stages. Input referred to English content to be delivered
to students, teacher, student, and learning resources. Finally, process is learning and
teaching techniques designed for each learning stage by adopting Communicative
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Language Teaching (CLT) approach and Task-based language learning and teaching
(TBLT) technique.

Based on the findings of the study, the following recommendations can be made. (1)
TBLT is an appropriate and effective teaching technique that can be used to enhance
learners” communicative language at basic education level. This is due to the fact that in
such developed learning and teaching activities, learners are required to use English in
semi-authentic situations. As such, TBLT can be effectively used in this context. (2) The
developed teaching models can help create opportunities for learners to use the language
and they also help foster positive attitudes for using English to communicate with native
speakers. (3) Created innovations can be used as teaching tools in classroom. Since most
English teachers in this context have low English ability, these tools can help assist their
teaching of accurate pronunciation and language. Also, they can help build up teachers’
confidence in teaching English in classroom. Finally, students will be exposed to correct
pronunciation and accents of native speakers.

For future research, it is apparent that several problems in English language teaching
in Thailand exist. Authorities that are involved in basic education as well as English
language teaching should pay more attention to research in this area to investigate models
and teaching techniques that fit with Thailand’s basic education context. Results from such
research can be combined to develop best practices in teaching techniques and methods,
instructional materials, and learning activities that will genuinely benefit schools.
Furthermore, they can be used as guidelines for teacher training so that teachers have
similar language teaching practices, which in turn will benefit the country in both depth
and breadth of language teaching in Thailand.
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